Interviewing Children with a History of Trauma-exposures: Special Considerations

Aimee J. Hackney

The University of Alabama

Rationale Trauma-informed Approaches to Interviewing Children with a History of Trauma Exposures

There is little research on the special considerations researchers must make when

researching young children, particularly those with special needs. Children who : . . Cultural. Historical

have been exposed to trauma have a difficult time trusting adults, developing and Safety Trustworthiness Choice Collaboration Empowerment "

maintaining positive relationships, and participating in reciprocal conversations. . _ _ _ .

Due to challenges in these areas, additional considerations should be made when e The children and e Trust between - Chllfjrer\ ha\{e . e Children and - Throughout the e All interview and

interviewing children who have a history of trauma exposures. However, there is adults feel , adults and choice in voice in adults develop a Interview research

even less research on this topic. The purpose of this proposed research is to phy5|ca!ly =i [ elallte D L= whe.re anc.i DA p.artneltshlp, gz, e Ll processes are

. . . o _ the environment developed the interview discussing and foster an response to the

combine r.esearch-.based. pr.actl.ces.f.or mter\./lewmg. children and research-based and emotionally through takes place, the making mutual internalized racial, ethnic,

best practices for interviewing individuals with a history of trauma exposures to safe in the transparency and durations of the decisions related belief that they and cultural

create a guide for best practices for researchers aiming to conduct interviews with interview clarity interview, what to interview have agency at needs of the

children who have a history of trauma exposures. procedures throughout the they share, and topic, every point in children being
interview what is published interpretation of the research interviewed
process, responses and, process
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Special Considerations for Interviewing Children with a History of Trauma Exposures

navigate the experience
@ EXPERIENCED as physically or emotionally harmful ~ 1n a way that feels safe

*Disruption of brain Safety Collaboration
deve}llolim?mfesultmg " *»*Conduct interviews in a location where the child is comfortable *Work with the child to determine the best time of day to conduct the interview
A\ EFFECTS lasting and adverse lgzgﬁgnﬁlzi&/or “*Consider including other adults the child trusts in the interview %*Work with child to develop a plan for something “fun” to do/talk about after
physical effects Process discussing difficult topics
o “*Avoid use of scented, noisy, or other products that may be a trigger Empowerment
Trustworthiness

“*Plan opportunities for children to lead the conversation

Prevalence of Trauma **Be transparent about reasons for the research and the interviewing “*Encourage children to share their viewpoints and not just what they think you want

roCess
In a classroom of 30 students, you can expect to find... “‘pD. | | ti iate | f ti b t |f them to Say
S students with 8 students who live with someone with substance abuse : ISCl O5€ Felative, appropria Zm ofmation abou yOUI’Sheld £and| Cultural, historical, and Gender
exposures to one o " " " " " " " I _+r . . . .
traumaic event problems «+Explain interview process and interview questions in child-triendly «»Some children may prefer focus groups. Be conscious of their needs relative to
e tudenie with “* 4 students who have experienced psychological abuse words rouDnin
traumatic events <*g students who have experienced physical abuse Choice ‘9 P J _ _ _
S— 26 students who have experienced sexual abuse .- o for il y | “*Plan interview length based on child’s attention span and developmental needs
exposures to . . . * L0 . . .« [ .
tree raumae 5 students who have experienced emotional neglect X an opportunities tor children to ask some questions “*Interview environment should be specific to child’s cultural needs
o i i 0 I ' ' . . . . . . . . . .
7 students with 3 students who have experienced physical neglect : Allow Ch!|d to p!Ck yvhere the |nte.r\{|.ew will take pla.xce | 2 Ensure interview is accessible for all children (:)lctures, drawmgs, voice to text)
to five traumatic 1 1 1 1 1+7/ o0 . . .
e When preparing to interview children, it's safe to e Allow child to pick icebreaker activities before the interview “Respect cultural norms when planning what to wear the day of the interview
3 students with 6 assume they have a history of trauma exposures e soms o s s oo et 2one
tmur?‘;;?:;?,ents (CDC, 2020) (Alder et al., 2019; Ponizovsky-Bergelson et al., 2019; Morrison, 2013) ’ ’ ,

The Impact of Trauma Importance of Interviewing Children
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